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Acknowledgement of Country
In the spirit of reconciliation The
Sycamore School acknowledges
the Traditional Custodians of
country throughout Australia and
their connections to land, sea and
community. We pay our respect to
their Elders past and present and
extend that respect to all Aboriginal
and Torres Strait Islander peoples
today.
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ABOUT US

Faced with limited schooling options for
their autistic son, The Sycamore School was
established by Brisbane parents Cindy and
Cameron Corrie in September 2014 as a
full-time dedicated school for people living
with autism. The School was founded to
provide a holistic, strengths-based approach
to education that would ultimately change
the predicted future for people on the autism
spectrum. The Sycamore School serves as an
alternative, independent school that bridges
the institutional space between special and
mainstream education by changing the
delivery and organisation for autistic young
people. Cindy says, “It’s not just about
meeting curriculum outcomes; it’s about
giving each student a voice, giving them the
tools to advocate for themselves, and to be
involved in the decision-making processes of
their lives. It’s about giving them confidence,
self-determination, and a valued place in our
community.”
The School officially opened in January 2017
with an initial enrolment of 44 students across
Prep to Year 6. In 2018 the School received
accreditation to expand to high school, a
significant achievement for a newly established
independent school. Today, the School prides
itself on providing educational choice to
families of young autistic people from Prep to
Year 10.
Programming is focused on the young person
and what makes them unique, as we believe
that this will allow for learning opportunities
to be recognised and implemented to their
fullest extent. We believe in the promise
and potential of each child, and this is our
motivation.

OUR VISION

To improve life outcomes for people
on the autism spectrum.

OUR MISSION

The Sycamore School provides
specialist support and education to
people on the autism spectrum, their
care networks and the community.

OUR VALUES

RESPECTFUL

We value all perspectives.

KIND

We are selfless and giving.

ACCEPTING

We value uniqueness.

BRAVE

We face our challenges with conviction.

CREATIVE

We think outside the box.

PATIENT

We accept that all things happen
in their own time.
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WHAT IS AUTISM?

AUTISM
IN AUSTRALIA

Estimated number of Autistic
Australians: 205,200

Percentage of a young
people (0-18 years)
participating in the National
Disability Scheme who are
autistic: 54.21% 1

The prevalence of autism per
10,000 Australian children:
88.22

Mental wellbeing
Percentage of autistic people who
experience co-existing mental
health conditions: 50-70%

Autism is an umbrella term to describe a
neurodevelopmental condition that impacts a
person in two main areas:
1. Social communication skills (including 		
understanding social contexts, social cues,
and/or delays in language and speech 		
development).
2. Restrictive and repetitive interest and 		
behaviours (including insistence on 		
sameness, self-stimulatory behaviours, 		
sensory sensitivities, strong interests, and
repetitive behaviours).
Autism is lifelong and impacts how an
individual processes information, relates to
people, and experiences the world. Autism
is also just another human difference which
means the role of education is to provide
opportunity for autistic young people to
flourish rather than be ‘treated’ or ‘cured’ of
their autistic traits (Jordan, 2019).
Each autistic person has a unique profile of
interests, strengths, and abilities that often
surpass their neurotypical peers. However,
autism can also impact their academic learning
to create persistent problems in participating
and achieving at school. Consequently, it is
important that each young person on the
autistic spectrum has access to individualised
education and support programs, modified
learning and social environments, and a
curriculum able to leverage on their personal
interests and strengths.

References:
1
https://data.ndis.gov.au/explore-data
2
https://worldpopulationreview.com/country-rankings/autism-rates-by-country
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Autistic young people don’t always
feel they belong at a school
Autistic students are at risk of poor academic,
social and emotional outcomes (Cumming,
Marsh, Higgins,2017; Shochet, Dadds, Ham,
& Montague, 2006) if schools fail to nurture a
culture where all young people feel accepted,
respected and valued by a supportive
community. Research shows this type of
individual connectedness or sense of belonging
to their school promotes mental wellbeing
and personal resilience in young people on the
autism spectrum (Shochet, Saggers, Carrington
et al., 2022). It is for this reason that young
people require access to schools that celebrate
and nuture their autistic identity.

EDUCATION

School connectedness inclusiveness
Percentage of Australian autistic students
experiencing difficulties in their place of
learning, who report problems in fitting in
socially: 59.8%

Autistic young people face high rates
of suspensions and exclusion
Young people on the autism spectrum appear
to be especially vulnerable to being excluded
from school. Although Australia does not
publish data on the suspension or exclusion of
autistic students, anecdotal evidence suggests
many young people who do not have the skills
or abilities to meet beahvioural expectations,
have experienced this type of discipline (see
for example the Royal Commission Violence,
Abuse, Neglect and Exploitation of People with
Disability). In the United Kingdom, the number
of school exclusions of autistic students
increased between 45% and 100% over a
5-year reporting period because of persistent
and disruptive behaviour (Guldberg, Wallace,
Bradley et. al., 2021). Investigation into these
exclusions revealed a combination of child
and school/environment factors driving the
increase. These included issues related to a
young person’s anxiety, sensory or mental
health issues or their experience of bullying, as
well as factors such as staff lack of knowledge
and understanding of autism, lack of resources,
school marketisation, difficulties associated
with making reasonable adjustments, and staff
prioritisation of a young person’s needs.

Behaviour management
Estimated prevalence of autistic young people
who are victims of school bullying: 67%3

Teacher training
The number of autism specific courses or
units in initial teacher education programs in
Queensland: 0

Education attainment
Percentage of people on the autism spectrum
whose highest level of education is year 12:
75%

References:
3
Park, I., Gong, J., Lyons, G., et al. (2020).
Yonsei Medical Journal, 61,11, 909-922.
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Professionals are often undereducated or inexperienced in working
with young people on the autism
spectrum
Parents and autistic young people continue to
express concern with the level of knowledge
and understanding of autism held by educators
(Select Committee on Autism, 2022). While
research indicates that teacher access to
resources, supports and professional learning
is improving, there is concern that more
training needs to occur before teachers
commence their careers in schools.
Nevertheless, to meet the complex education
and support requirements of young
people on the autism spectrum, educators
require ongoing access to multiple modes
of professional learning (e.g., access to
research, collegiate discussions, professional
collaborations, school-based inquiry) to remain
current in their knowledge of autism friendly
education and confident in their teaching skills.

Post-school transition can be made
difficult for autistic young people
If young people on the autism spectrum have
a poor experience of schooling, it is likely to
have flow on effects for their transition to
adult life. One contributing factor to poor postschool outcomes for autistic young people is
inadequate attention to transition planning
aimed at supporting students to negotiate life
after school (Ciccarelli, Hatfield, Portsmouth
et al., 2020). However, it has been estimated
that less than a quarter of autistic students
take part in this process, and those who do
predominantly take a passive role (Shogren &
Plotner, 2012).
Successful transition to post-school life
includes working with a young person to
develop a plan as early as possible; taking a
team based, coordinated approach to support
their unique needs; and development of
meaningful skills needed for that young person
to meet their post-school goals (Aberdein &
Saggers 2021).

6 |
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VO C AT IO N A L
PAT H WAYS

Wo r k e
E x p e r ie n c

WHAT WE ARE
WORKING TO CHANGE

Post school transition
The proportion of autistic young people
pursuing post-school certificate, diploma, or
degree qualifications: 26% vs 59.3% for those
without a disability.

Social and economic independence
Percentage of autistic adults still living with
their parents: 60%

Employment and participation
Labour force participation rate of autistic
people of working age: 38%

What we are working to change
• Increased participation and engagement
in education
43% of school absenteeism in autistic 		
student cohorts are attributed to school 		
reluctance or refusal (Totsika, Hastings, et
al., 2020).
• Improved mental wellbeing
4 out of 5 children on the autism spectrum
report experiencing anxiety at school, but
only half feel that others can recognise 		
the signs of their anxiety when they are at
school (Adams, Simpson & Keen, 2020).
• Increases in education attainment
Year 10, or Year 11 or 12 will be the 		
highest level of achievement for most 		
school leavers on the autism spectrum. Just
8.1% of people with autism hold a bachelor
degree, compared to 16.1% of people with
a disability and 31.2% of people without a
disability (ABS, 2018).
• Improved transitions to employment
People on the autism spectrum have a 		
low labour force participation rate; just 		
38% compared to 84.1% of all working 		
age people (ABS, 2018).

References:
ABS (2018). Disability, Ageing and Carers, Australia: Summary of Findings. Retrieved from https://www.abs.gov.au/AUSSTATS/abs@.
nsf/Lookup/4430.0Main+Features102018
Aberdein, R. and Saggers, B. (2021). Post-school transitions: Supportive strategies informed by real-life experiences. In S. Carrington,
B. Saggers, K. Harper-Hill, and M. Whelan, Supporting Students on the Autism Spectrum in Inclusive Schools: A practical guide to
implementing evidence-based approaches. Abingdon, Oxon: Routledge.
Adams, D, Simpson, K, and Keen, D. (2020) Exploring anxiety at home, school, and in the community through self-report from children
on the autism spectrum. Autism Research 13, 4, pp 603-614
Ciccarelli, M., Hatfield, M., Portsmouth, L., Wilmot, A., & Falkmer, M. (2020). Better Outcomes and Successful Transitions for Autism
(BOOST-A): From research to practice, Final Report. Brisbane: Autism CRC.
Cumming, T., Marsh, R., Higgins, K. (2017). Strategies to promote school connectedness, in T. Cumming, R. Marsh, K. Higgins, School
Connectedness for Students with Disabilities: From theory to evidence-based practices. London: Routledge.
Guldberg, K., Wallace, S., Bradley, R., Perepa, P., Ellis, L., Macleod, A. (2021). Investigation of the caused and implications of exclusion
for autistic children and young people. Retrieved from https://www.birmingham.ac.uk/documents/college-social-sciences/education/
reports/causes-and-implications-of-exclusion-for-autistic-children-and-young-people.pdf
Joran, R. (2019). Crystal Gazing, in R. Jordan, J. Roberts & K. Hume (eds), The SAGE handbook of Autism and Education. Sage
publications. doi.org/10.4135/9781526470409
Select Committee on Autism (2022). Service, support and life outcomes for autistic Australians. Retrieved from https://www.aph.gov.
au/Parliamentary_Business/Committees/Senate/Autism/autism/Report
Shochet, I., Dadds, M., Ham, D. & Montague, R. (2006). School connectedness is an underemphasized parameter in adolescent
mental health: Results of a community prediction study. Journal of Clinical Child & Adolescent Psychology. 35, 2. 170-179.
Shochet, I., Saggers, B., Carrington, S., et al., (2022). A school-based approach to building resilience and mental health among
adolescents on the autism spectrum: A longitudinal mixed methods study. School Mental Health, doi.org/10.1007/s12310-09501-w
Shogren, K., Plotner, A. (2012). Transition planning for students with intellectual disability, autism, or other disabilities: data from the
National Longitudinal Transition Study-2. Intellectual and Developmental Disabilities, 50, 1, 16-30.
Totsika, V., Hastings,P., Dutton, Y, et al.(2020). Types and correlates of school non-attendance in students with autism spectrum
disorders. Autism, 24, 7, 1639-1649.
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Autism
is our
Super Power
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OUR STRATEGIC PRIORITIES

EVIDENCE
Strategic Priority
Building our Evidence Base
Foundation
Autism Specific

Rationale
Continuous development of our curriculum model, data
collection processes and reporting methods to build and
evidence base foundation
Contributing to longitudinal autism research projects through
the execution of our Research Strategy

GROWTH
Opening additional campuses
ASD Allied Health Support
Post-Secondary Opportunities

Establishing a second campus and prioritizing future
campuses based on our Demand Analysis
Obtain NDIS registration and service provision
Partnering with universities and vocational education
organisations to provide post-school pathways for students

SUSTAINABILITY
Internal Frameworks
Strategic Financial Plan
Technology
Workforce Plan to Build our
People
Fundraising
Educational Model Towards
Sustainable Staffing
I D E N C E

S

U

S TA I N A

B

E

V

Ensuring our policies and procedures are compliant and
support our everyday work
Establishing financial policies and frameworks that support
our growth
A three-year strategic technology and infrastructure plan
Building our people by investing in leadership, sustainable
staffing models, employee value proposition, collaborative
team work, culture development, attraction and retention
Lifting our profile, diversifying our income streams
Facilitating extra-curricula education in autism for educators
and professionals

I T Y
IL

G

R

O

W T H
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FROM THE BOARD
Jodi Schmidt, Board Chair

Class of 2021
In 2021, The Sycamore School celebrated its
first graduates – our Year 10 students. It was a
proud moment for the students, their families,
our staff and the Board. These students left
our school full of confidence, with pathways to
further learning and work secured, ready for
the next chapter of their lives. The milestone
was celebrated by the Sycamore community
and was a reminder for us all of the impact this
school has on the futures of the young people
who attend. The 2021 Year 10 cohort will
always be special for being our first graduates.
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5 Years of The Sycamore School
The Sycamore School also reached its 5-year
milestone in 2021, a reminder that while we
are still so young we have achieved some
incredible outcomes in such a short time. Our
student numbers have doubled over this time,
we expanded our site and program to include
Years 7-10, our curriculum has evolved and
has been further embedded and improved,
we have continued to build an evidence
base through our Research Strategy and
invested in our staff wellbeing and resilience
which will always continue to be a focus. We
also congratulated 14 staff on their 5 years
of service with a commemorative pin – an
important moment to reflect on the journey
many of these educators experienced in
making The Sycamore School what it is today.
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Bringing Strategy to Life
In 2021, the Board focused on creating a
plan to deliver key strategic initiatives –
the provision of NDIS services, a proactive
fundraising and profile-raising strategy, and
the establishment of a second Sycamore
school campus. These initiatives are important
in working to our vision: improving the life
outcomes of people with autism, their families
and care networks. The Board acknowledged
that dedicated resourcing was required to
bring these initiatives to life and undertook to
appoint an Executive General Manager. This
role has now been filled and the work towards
bringing these strategies to life has begun.
While the challenges of 2020 still lingered,
we found greater resolve and commitment
to making the experiences at The Sycamore
School as ‘Syca-normal’ as possible for
everyone in our school community. Everybody
plays a role in making The Sycamore School
the special place that it is – from our families,
to our staff, to Eve our Therapy Dog, our
incredible School Leadership, and our
Sycamore Superheroes themselves. We’d like
to thank each and every one of you for your
effort and dedication to making our School the
positive and inclusive community that it is.
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FROM THE
PRINCIPAL
llier,
Ronwyn Co

Principal

2021 in Review:
A Year of Flexibility and Firsts
Who would have thought we would be talking
about a second year of the pandemic? Yet
here we are, and it is thanks to the strength,
optimism, and continued flexibility of our
community that we have still managed to grow,
accommodate ever-changing circumstances,
and celebrate special occasions throughout
this challenging time.
Some of the hardest parts of 2020 were
being distanced from each other socially,
the challenges of remote learning, and the
disappointing cancellation of school functions
that provide us with important connection.
We had no choice but to find different ways
to work, and we stepped up to the plate.
2021 saw us further explore new ways of
operating and gave us the opportunity to not
only ask ourselves what we had learned from
COVID-19, but also to discover that some of
the new ways of doing things were better than
how we had operated previously.
While we were able to transition back to
classroom learning in 2021, the school was still
subject to snap lockdowns. The resilience built
in 2020 continued to carry us through 2021
and we were able to adapt to changes without
too much disruption. We all know adjusting
and adapting is sometimes not easy for our
young people, but by working together and
being prepared to be flexible and rethink our
ways of doing things, we not only coped, but
were able to flourish.
12 |
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If 2020 was marked by
resilience, then 2021
proved to be a year of
adaptation, and achieving
new milestones.

Easing restrictions meant the return to events
and community engagement, and we found
joy in reconnecting face-to-face where it was
safe to do so. We marked World Teachers’
Day, held a lovely and well-attended Sycamore
Family Picnic, and celebrated our mothers
and fathers with coffee and cupcakes on their
respective days. Our Year 6 cohort’s graduation
marked their important transition from the
Junior School into the next phase of their
journey with us. Our Year 9s worked with
artists from Metro Arts on a phenomenal art
exhibition that exceeded expectations, and we
congratulate them all on their creative vision
and expression.

We all love dressing up here at Sycamore. Our
Book Week Parade saw everyone transform
into their favourite literary characters. It was
wonderful to again acknowledge and honour
our young people’s strengths with “Autism is
Our Superpower Day”, supported by Merlo
Coffee and resulting in an incredible donation
of $10,000. We are beyond grateful for their
continued support and generosity. Speaking
of community support, we would also like to
thank Wellington Point Rotary Club for their
involvement in our school raffle and the funds
raised from this fundraiser.
It was truly a year of firsts for The Sycamore
School. We supported our first Year 10 cohort,
which meant our first Leadership Team, first
work placements, and first graduates. Seeing
our Year 10s rise to the occasion and taking
their rightful place as leaders of our school
was magnificent. They should be as proud of
themselves as we are of them. We also saw
some of our young people from Years 3, 7, and
9 choose to participate in NAPLAN for the first
time, with very positive outcomes on a number
of levels.
We were excited to commemorate our very
first ANZAC Day Service and were honoured to
be invited to take part in the Redlands ANZAC
Day March. To see our community come
together and our young people participate
with such understanding and respect was
incredibly special.

There were also some hellos and goodbyes.
We welcomed to the school a Learning
Enrichment Teacher, who started working with
our young people and supporting staff around
other diagnoses our young people experience
that affect their learning; and a Vocational
Pathways Coordinator, who worked with our
Year 10s on work placements, supporting
them towards life after Sycamore. We were
sad to farewell our much-loved chaplain
“Chappy Grant”, who came to us at the start
of COVID-19 and became an important part
of our community, supporting our young
people, their families, and our staff through a
tumultuous time. We are so glad we were able
to celebrate him before he left us, through
Chaplaincy Week and the Mayor’s Breakfast.
I personally want to thank our incredible staff
team for their ongoing support of each of our
young people and our community. A special
thank you to our Deputy Principal, Ros Sullivan,
and Business Manager, Sandra Stuckey, for
your continued support to me personally
and the vision of our School. The growth and
positive outcomes Sycamore continues to
achieve – often in the face of adversity – are
testament to the team’s ongoing dedication
and expertise. And finally, thank you to our
young people and their families. We would not
be able to do what we do as a school and a
community without you all.

THE SYCAMORE SCHOOL ANNUAL REPORT 2021
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CALEB’S STORY

Caleb

Learning to Love School
The teenage years can be challenging at the
best of times, but when attending school is
so difficult that a young person feels suicidal,
intervention is critical.
This was the abyss faced by Caleb and his
despairing mother, Rhonda, after his first seven
years in a mainstream school unequipped to
deal with his autism. It had left him behind
socially, psychologically, and academically.
Rhonda knows that if they hadn’t found The
Sycamore School – which Caleb attended for
three years, graduating Year 10 in 2021 – their
lives could have been vastly and tragically
different.
“He was an angry, depressed, unhappy teen
who had absolutely no trust in the schooling
system, teachers, or anything,” Rhonda shares.
“He had major anxiety issues. He had rarely
completed a day of school since he started
Prep and was usually sent home from school.
He would have major aggressive, destructive
meltdowns at school and at home. He had
absolutely no emotional and social regulation
skills.”
“He was suicidal. His mental health state was
so bad that if we hadn’t found The Sycamore
School, he honestly would be in jail by now
with his behaviours.”

14 |
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While Rhonda believed Sycamore would be
different, convincing Caleb to give schooling
another chance was a giant hurdle. She had
to force him to attend the first day, and his
adverse attitudes and responses were so
ingrained that Rhonda feared his aggressive
behaviour would be handled in the same way
as at a mainstream school, risking expulsion.
What transpired caught her by surprise.
“The school was absolutely amazing in getting
to the cause of the problem with social stories,
and talking to him. He had never had any
assistance with how to regulate his emotions;
how to communicate how he’s feeling. So it
took Sycamore the entire first year to undo
seven years’ damage from mainstream
schooling.”

Caleb’s transformation was dramatic. “Once he
started realising Sycamore staff and teachers
were different and caring and actually
wanted to help him, he could go to school.
He would come home from school exhausted,
but he wasn’t coming home from school in
meltdown.”
Over time, when Caleb did have meltdowns,
he could self-regulate, so in most instances
he could control them within 15 minutes.
Previously, it had taken hours.

I know everybody was so proud of him and I’ve
never seen him so proud of his achievement.
Then he went around the primary school
classes, to show them the Light Horse
uniform.”
While she admits Caleb was “devastated” that
Year 10 was the highest offered by Sycamore,
their goal focused on long-term and postschool skills “to continue any education and to
make him employable, so that he could be a
productive member of society”.

The behavioural ground work in Year 8 paid off
in Caleb’s classroom learning in Year 9.
“He actually managed to exceed all his
Personal Learning Plan goals, before the end
of the first term,” Rhonda notes.
Music therapy, involving learning the trumpet,
was also beneficial. Rhonda shares her proud
moment of Caleb playing The Rouse at the
school’s 2021 ANZAC Day ceremony dressed
in a replica World War I Light Horse uniform
belonging to his sister.
“Oh, that was amazing. It was beautiful to
watch. That was a major achievement for him.

During Year 10, Caleb undertook work
experience as an activity supervisor at an
outdoor education centre, and a BMX bike
building program. Eventually, he would like
to be a support worker, “to help kids like him
because he knows what it feels like.”
The Year 10 graduation ceremony was a very
emotional day, Rhonda recalls.
“Because all the kids had very poor
educational experiences previously, to see
how they progressed and developed from the
first day of Grade 8, to become well-balanced
teens was amazing.”
Although 2022 and 2023 will be very different
for Caleb, returning to a mainstream school to
finish his secondary studies – Rhonda believes
the foundation created by Sycamore for school
and life, and the lasting friendships he formed,
will help him manage.
“He is learning how to communicate better.
Sycamore taught him how to actually learn,
how to regulate his emotions so that he
can stay calm and feel better about himself.
Sycamore gave him confidence.”
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FROM THE DEPUTY
PRINCIPAL
ncipal

Deputy Pri
Ros Sullivan,

Curriculum Engagement
during 2021
I firmly believe that our commitment to
tailoring what we teach to our incredibly
diverse young people – our inherent flexibility
and adaptability – is what has equipped us so
well as a school and as a community to rise to
these challenges. The enthusiasm, optimism,
and outstanding capability of our young
people, their families, and our dedicated staff,
has also been key.
Whether back in the classroom or through
periods of remote learning, the direction of
our program was driven by the Australian
Curriculum. But, as research tells us, young
people begin their academic year at different
points in their learning and development
journey. For this reason we continued to
advocate strongly for delivering the Australian
Curriculum based on readiness, not age –
changing our young people’s point of access so
they’re progressing at their own rate, building
foundational skills and the prerequisite
knowledge needed to access next steps in their
individual learning.
Our approach to teaching through the lens
of what we call Respect the Spectrum was
a key part of supporting curriculum delivery
in 2021. This involves explicit teaching, as
well as the incidental teaching of a range
of skills across the areas that are typical
characteristics and indicators of ASD. Focusing
on adaptive behaviours, communication,
16 |
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social interactions, sensory processing, and
processing of information along with the usual
curriculum disciplines ensured our young
people were much more able to manage a
second year of the pandemic.
COVID-19 and the shift to a remote learning
model and way of interacting – with our young
people and their parents – upskilled us in both
technology and teaching techniques and much
of this carried over into 2021. For example, our
meaningful use of PowerPoint presentations
as visual touchpoints to reinforce structure
and schedules throughout the day proved a
positive addition across the Junior and High
School classes. Continued online connections
allowed us to engage even more effectively
with parents and other stakeholders without
the time constraints of face-to-face meetings
or concern about COVID-19 regulations.
Our Arts program was something we were
very proud of in 2021. As always, beautiful
work was created through our Visual Arts
stream, with our Visual Art teacher curating
an amazing exhibition for the community,
to showcase our young people’s talent.
In another example of adaptability, when
COVID-19 impacted the exhibit being able to
go ahead for the second year in a row, our
Visual Arts teacher was able to again pivot and
present the exhibition online.

Despite the continued impacts of COVID-19,
we were also still able to provide our young
people with connection and engagement
outside the School. As an extension of
our Arts and STEM programs, our Year 9
class collaborated with artists and mentors
from Metro Arts and TRACTION to create
an incredible installation built from
decommissioned and upcycled CityCycle
bikes. The artists and mentors loved working
with our young people, and our young people
got so much out of it in return. They were
very excited about attending the opening of
the installation at Metro Arts in West End.
Their output of unique creativity across
static art pieces, video and other mediums
was breathtaking, and the opportunity to
foster individuality and a sense of meaningful
contribution was priceless. It also gave us an
opportunity to observe the different interests
and strengths within that class group and,
as they head into Year 10, gave them a real
insight into the world of work, volunteering,
and further study.
Another area of deep exploration in 2021
was the STEM subjects – science, technology,
engineering and mathematics. Our Year 2’s
explored forces, creating a toy and telling us
about how forces make it push or pull. Our
Year 3 class visited the planetarium at Mt
Coot-tha, to better understand Earth’s rotation.
QUT visited our Year 7s and 8s with a focus
on coding and the use of microscopes. Whilst
Year 9s and 10s built a prosthetic leg, tested
the prototype and explored the use of DNA in
crime scene analysis with the team from QUT.
Witnessing a real interest and curiosity about
the world, science and mathematics provided
us inspiration around how we further support
our young people to receive a well-rounded,
holistic education.
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OUR INAUGURAL YEAR 10

There were many happy tears shed at the
graduation ceremony held at the end of 2021
for our first Year 10 cohort. That memorable
day was made possible thanks to the hard
work of many, over a considerable period of
time.
The Sycamore School was originally created to
offer Prep to Year 6 only. While the expansion
into high school came relatively quickly, at the
urging of our young people and their parents,
it was not originally intended to extend their
learning journey with us as far as Year 10.
As a team, we spent the previous year (2020)
preparing for the changes ahead. Our main
focus was to embed real-world experiences
and skills into the curriculum. In fact, we
started the foundations for Year 10 in Year 9 –
encouraging our young people to explore tasks
and routines that would prepare them for the
world of work. By Year 10, they were ready to
embrace new challenges, including running
their own class business.
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The success of SycaRings reflected our
students’ creativity, and their growing
business skills. The young people designed
and created key rings and earrings, and
earned an impressive $2,200 from sales. The
Year 10 classroom incorporated a SycaRing
store throughout the year, where staff and
other students could purchase items using
cash or EFTPOS. A “pop-up” stall at the front
of the school also allowed the wider school
community to participate in the enterprise.
Promotions and emails were handled through
the school community app, Dojo.
The collective success of SycaRings allowed
the entire Year 10 class to purchase an annual
Roadshow Theme Park pass, and celebrate
their achievements at Movie World. That was
certainly an unforgettable day in a different
kind of classroom! It also established a clear
benchmark for future Year 10 class businesses.

Work experience placements were another
highlight. Our young people made valuable
contributions to a variety of external
organisations, while learning essential skills
for their future. The Year 10s also led the way
for our school buddy program – mentoring
younger students throughout the year.
Whether it was helping to set up STEM
experiments and art projects for their younger
peers, enjoying wellbeing and sporting
activities together, or working one-on-one to
help build social skills, the Year 10 cohort were
responsible and diligent mentors.
Of course, the year was not without its
challenges. Knowing that Year 10 represented
the end of their Sycamore School journey
caused some anxiety in our young people, and
required careful management throughout the
year. Supporting parents in this transition was
also essential! A countdown whiteboard in
the classroom reminded the Year 10 cohort to
treasure their time together, and to not waste

the opportunities presented to them. We also
encouraged our young people to set new and
continuing goals beyond their time with us,
while letting them know we would always be
available for support.
Of the eight young people who commenced
Year 10 in 2021, seven graduated. The
pathways for these young people are positive,
and diverse. The School being co-located on
a TAFE campus certainly helps with some of
those transitions.
Following their graduation ceremony and
dinner, our first Year 10 students became
alumni, and will always be part of the
Sycamore family.
The achievements of our inaugural Year 10
class have paved the way for future cohorts,
and will also contribute to ongoing research
and advocacy to realise brighter futures for
young people with autism.
THE SYCAMORE SCHOOL ANNUAL REPORT 2021
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RESEARCH REPORT

Alison Gable,

ger

a
Research Man

We are continually testing our assumptions
and questioning our thinking and practices,
because of the insights and findings from
new research into autism and education and
support practices.
In 2021 – the second year of The Sycamore
School’s five-year Research Strategy – we
moved from capacity building, to engaging
with the research projects of partners, and
finally to developing our own research project.
We have established a data team, comprised
of a broad range of staff members including
our teachers, behaviour specialists, and
education support officers, to undertake
internal, school-based enquiry to improve the
emotional outcomes of our young people.
The data team reviewed a new area of
research on autism and alexithymia and
the difficulties some young people have in
identifying and communicating their feelings
and, considered the potential impact of this on
our teaching practices.
Drawing on the growing knowledge base
and internal observational assessments
using validated instruments, the Data
Team recognised there could be a gap
in our teaching practices. This led to the
development of a pilot teaching unit in
increasing emotion self-awareness in our
young people for testing with some classes in
2022.
The external component of our Research
Strategy is engaging with university research.
Through the Hand Heart Pocket Foundation’s
sponsorship, the Principal and Research
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Manager completed a course at QUT on
improving organisational social impact. That
accelerated our progress and enabled us to
spend the rest of 2021 further developing a
vision, goal, and evaluation plan to validate our
Theory of Change.
In December 2021 we signed a memorandum
of understanding with QUT in our first formal
partnership of its kind – with the aim of
working together to improve the life outcomes
for young people on the autism spectrum.
We will begin to explore a number of initiatives
in 2022 and eventually, we will be collaborating
on research activities in order to enhance
knowledge of effective autism education
practices. The partnership is geared towards
building our own capacity, to make sure that
our staff are engaging with cutting-edge
research and have access to QUT’s available
resources to best educate our young people.
We have also established a fruitful relationship
with Griffith University, partnering on a
literacy project over a number of years. In
2021 Griffith University provided funding to
conduct comprehensive literacy assessments
in our Prep to Year 6 group. That pilot program
and preliminary data is helping inform
development of a future collaborative research
project.
These information exchanges are two-way. The
flow-on effect will be more relevant research
to better other practices, and schools, and to
improve support of the autism community
worldwide.

STRATEGIC PRIORITIES

Securing positive
life outcomes for
people on the autism
spectrum

Ensuring access
to learning
environments that
equip people on the
autism spectrum with
the social, emotional,
and academic
capacities to meet
their goals and
aspirations

Maintaining
effective pedagogies,
curriculums and
assessment practices
for students on the
autism spectrum

OO
H
C
S

Continuous
Redressing policy
knowledge
barriers for people on
and workforce
the autism spectrum
development through
accessing effective
research and inquiry teaching, learning and
support

L B AS E D I N Q U
I RY

EVIDENCE
Using evidence
to guide
decision making,
understand the
needs of our
community,
and inform our
strategy

IMPROVED
LIFE
OUTCOMES

GROWTH
Investigating
additional
support services,
that we can
provide, to enrich
the lives of more
people on the
autism spectrum

SUSTAINABILITY
Continuous development of internal
systems and frameworks to support
our service delivery and compliment
our growth

Statement

THEO

RY O F C HAN

Engagement in and with research will build an
evidence base to support the development
of the School and the quality of its service
delivery, thereby improving the achievement,
growth and life trajectories of people on the
autism spectrum.

GE

Figure 1: Strategic priorities, research themes and
school engagement in and with research
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LERAAN’S STORY

LeRaan

Finding his Voice
One of the most joyful moments in a parent’s
life is hearing their child say “Mum” or “Dad”
for the first time.
For families with non-verbal children, however,
this milestone is not a straightforward one.
After their little boy LeRaan’s diagnosis of ASD,
parents Sheen and LeBrock wondered if he
would remain non-verbal.
Their priority was fostering the best outcome
for him, and developing their skills and
understanding as parents.
That meant taking what Sheen admits was “a
gamble” – moving the family from Canberra
to Brisbane, so that LeRaan could enrol in The
Sycamore School for Year 1.
Despite the big changes required, over the
year LeRaan’s “massive progress” provided
affirmation that the family’s decision had
been the right one. LeRaan became “just a
completely new human, pretty much”, Sheen
recalls with pride.

From being a boy who didn’t speak and only
minimally interacted at home, LeRaan began
saying “Mum” and “Dad” clearly, and engaging
in play with his family.
“Before, we’d try to play with him and he’d
walk away. In that first year he started to
slowly get comfortable with us – which was
massive. And his verbalising came pretty much
out of nowhere, to be honest. He also started
to pronounce his sister’s name. It’s incredible
really.”
Those breakthroughs culminated in LeRaan
performing a Christmas carol with classmates
in the end-of-year concert.
“Obviously having a son who had been nonverbal, that blew us away. Near brought a tear
to our eye when we were watching it,” Sheen
admits.
Drawing is another new form of expression
LeRaan has discovered at The Sycamore
School.
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teacher runs us through how his day went. If
there was something that he was a little bit
emotional on, we could take that home and
show him to help him for when he goes back
to school.”

“He was doing none of this,” Sheen
remembers, “but he loves it. He’s coming
home and drawing random stuff, and then
showing us. Little memories – that’s quite
impactful for me and his mum.”
Integral to LeRaan’s development has been a
Personalised Learning Plan that carries over
from the classroom to the home.
“That’s been very good,” Sheen explains.
“They send us a program of what they’re
teaching him throughout that term. It makes it
a bit easier for us, so we understand what he’s
learning. There was stuff that he was doing at
school they were asking us to bring home and
teach him the same way, to make sure there’s
constant learning.”
The close connections between school staff
and parents is another way the school stands
out.
“You get to know his year teacher and his
therapists. Every time we pick him up, his

The school community provides an additional
layer of learning and support for parents,
uniting them through shared experiences and
understanding. “It showed that maybe it’s
not just your son. There are parents that have
gone through it a little bit longer and you can
learn from them,” Sheen says. Now, LeBrock
LeRaan’s Mum, is helping to answer questions
from a new crop of parents.
One unexpected but welcome outcome of the
family’s journey has been Sheen changing his
own attitude toward school institutions.
“I was never a really good student when I
was going to school, but I actually love The
Sycamore School. It just astounds me. I’d call it
magic, how they’re working there to develop
these kids.”
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ADVOCACY REPORT

Cindy Corrie,

ctor
Founder/Dire

Our community is made up of so many people
who have a relationship with a young person
at The Sycamore School. And while we all
play a part in advocating for improved life
outcomes for our young people, we spend an
incredible amount of time and resources in our
curriculum to empower and provide skills in
self-advocacy so that our young people can live
their lives in a way that’s meaningful to them.
The Board and School Leadership actively
engaged in advocacy activities over 2021.

Advocacy in the Community
In 2021, our young people participated
in numerous events hosted by external
groups and organisations. This included the
Redlands Coast Chamber of Commerce, and
their inaugural Futures Forum event. One of
our young people, David, joined a panel of
students from other local schools to discuss
how the region can better support youth.
It was a powerful moment that opened
the eyes of the local business community
to the value of the autistic voice, and the
strengths they bring to an organisation. These
opportunities also provide students like David
with the confidence to aself-advicate in a
public space which is incredibly challenging.
David went on to speak and represent the
school in other local events. David was one
of our inaugural Year 10 graduates from The
Sycamore School.
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Advocacy in Research
The inaugural Aspect Research Centre for
Autism Practice (ARCAP) Conference was held
online in October 2021. Speakers included
our Principal, Ronwyn Collier, and Research
Manager, Alison Gable, alongside fellow
educators, researchers, and advocates. The
outcomes of our growing Research Strategy
will no doubt feature in future conferences.
The Sycamore School has had a close
relationship with Griffith University and their
Autism Centre of Excellence for several years.
At the end of 2021, our Founder was asked to
join the Centre’s new strategic advisory board.
This allows The Sycamore School and our
young people to have a greater voice in driving
the direction of this important centre of
research, and will ensure our School remains
connected with leading researchers in the
field.

Advocacy with Government
Our work as part of the Australian Autism
Alliance continued in 2021. This group brings
together senior representatives from the peak
autism organisations around the country,
including members of the autistic community.
Together, we advocate for better support,
research, funding, and care.
Other important advocacy initiatives – namely
our prominent participation in the Senate
Inquiry into Autism, and the development of
the National Autism Strategy – are ongoing,
after pauses in 2021 due to COVID -19.

Metro Arts
Mechanics of
Adapation
Photos by Charlie Hillhouse

THE SYCAMORE SCHOOL ANNUAL REPORT 2021

| 25

OUR BOARD

Jodi Schmidt – Board Chair

Jodi Schmidt

Jodi is a highly accomplished and experienced chief executive officer
with extensive knowledge of vocational education and training (VET)
and human services sectors. Jodi believes in lifelong learning, and
that everyone should be given the best opportunity to make their
start. That’s why she is so committed to using her expertise to see The
Sycamore School’s success in supporting families and children with
autism. She has an impressive track record having senior roles across
government, vocational education and training, and human services
sectors where she has implemented significant government policy and
led major reforms. She is frequently called upon for her expertise in
strategy and organisational performance and has been a member of
numerous national review boards and expert panels.

Andrew Soter – Board Deputy Chair
Andrew is the Managing Director of Open Door Consulting, a
consultancy that supports business and not-for-profit organisations
with political decision-making processes by connecting them with
key influencers. Andrew has a personal connection with autism
through adult family members who are on the spectrum. Andrew
is committed to improving the futures for people on the autism
spectrum.
Andrew Soter

Cindy Corrie – Board Secretary

Cindy Corrie
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Cindy in the Founder of The Sycamore School. Cindy has dedicated
the past six years to the establishment and continuous evolution of
The Sycamore School through her continuing advocacy, oversight, and
community leadership. Cindy’s experience took her on a journey that
would harness the knowledge and skills required across advocacy,
governance, government liaison, social impact, investment, strategic
planning and community engagement and development. Cindy
represents The Sycamore School on the Australian Autism Alliance,
and is also an Executive Committee Member for the Redland Coast
Chamber of Commerce.
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Damien Barry – Board Director
Damien has been a teacher and school administrator for over 20 years.
He is a current Principal and has occupied various roles such as Deputy
Headmaster, Head of Middle School, and Head of HPE, across both public
and independent schools throughout Queensland. Damien has a passion
to see all students achieve their potential, to be given every opportunity
to find their gifts, and to lead lives of purpose.
Damien Barry

Antonia Mercorella – Board Director

Antonia Mercorella

Antonia is the mother of a son with autism. She is the CEO of the Real
Estate Institute of Queensland and is an accomplished business leader
and solicitor. Antonia brings a wealth of legal expertise and a high
level of board experience to the role. Having first-hand experience of
the frustrations that come with a system that has difficulties dealing
with those who do not fall neatly within standard definitions, Antonia
has a deep appreciation for the efforts of organisations devoted to
addressing or alleviating these gaps. As such, Antonia has a personal
connection to the objectives and values of The Sycamore School.

OUR STAFF
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PHOENIX’S STORY

Phoenix

Flying Under the Radar to Flying High
It took just one visit for Mel and her husband
to know The Sycamore School was the right
place for their son, Phoenix.
The family originally hoped that Phoenix
would start high school at Sycamore, but
the opportunity to enrol came earlier than
expected – at the end of Year 5.
“I was starting to panic about high school,”
says Mel, “and we thought, if we get in late
there wouldn’t be a chance of getting him in.
But then we got a call two days before the
start of Year 6.”
Phoenix and his parents were asked if they
wanted to attend an interview, “just to see
what it was all about”, and once they heard
about the smaller class sizes, support teachers,
and other resources specifically to benefit
young people on the autism spectrum, there
was no doubt in their minds.
“We sort of just looked at each other and we
knew,” Mel says.

Phoenix had been at a state primary school
since his autism diagnosis in Grade 2 but, even
with well-meaning teachers, he needed more
personalised support. As he got older, Mel
wanted a school environment which would
allow him to thrive.
“Phoenix was never disobedient or naughty,
he just flew under the radar very easily, doing
the bare minimum. He was very compliant
but couldn’t get through tasks on his own.
He was okay being there, but he just wasn’t
progressing.”
Mel and her husband simply wanted more for
their son.
In the space of Phoenix’s first year at The
Sycamore School, his parents have not only
seen a huge positive transformation, but been
amazed by how involved they’ve been asked to
be with his learning.
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BOOK

“He talks about what he’s doing in class. You
know, much more animated conversations
about school. And he’s setting goals, like
wanting to understand more about money.
He also thrives on structure so he can really
progress now – which he is, I can see it –
because he always knows what’s coming
next.”

WEEK

And what’s next for Phoenix is high school. Mel
says it’s a relief to know he is at a school that
truly understands how best to prepare him for
his future.
“It’s a weight off my shoulders that I don’t
have to worry about any of the things I was
worried about before, like bullying, or him not
fitting into a box,” she says.
Phoenix is already starting to talk about what
he might like to do when he leaves school – he
loves animals, so volunteering for the RSPCA is
definitely on the radar –
and Mel feels confident her son’s future is in
good hands.
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REPORTING INFORMATION

SCHOOL INFORMATION
Address
TAFE Campus
29 Windemere Road
Alexandra Hills QLD 4161

Postal address
PO Box 5699
Alexandra Hills QLD 4161

Contact
admin@sycamore.qld.edu.au

Phone
07 3117 0966

School sector
Independent

Co-educational or single sex
Co-educational

Year levels offered
Prep – Year 10

OUR VISION

OUR ACHIEVEMENTS

To improve life outcomes for people on the
autism spectrum.

•
•
•
•

OUR MISSION

The Sycamore School provides specialist
support and education to people on the
autism spectrum, their care networks and the
community.

OUR VALUES
RESPECTFUL We value all perspectives.
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KIND			

We are selfless and giving.

ACCEPTING

We value uniqueness.

BRAVE		
				

We face our challenges with 		
conviction.

CREATIVE

We think outside the box.

PATIENT
				

We accept that all things 		
happen in their own time.
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ANZAC Day Service and March
First Year 10 Graduating Class
Year 9 Metro Arts
Vocational Education and Training Program

OUR CURRICULUM STRENGTHS
• Personal Learning Plans – these embody the appropriate 		
learning mode and type for each student profiling their 		
strengths, interests, characteristics and positive behaviour
support strategies.
• Respect The Spectrum
o Communication
o
o
o
o

Social Interaction
Adaptive Behaviours
Sensory Processing
Information Processing

OUR SPECIALIST PROGRAMS
• Connections
(Friendship and Social Skills, Autism Awareness)
• Metro Arts
• Reward Tokens
• Superpowers
• The Arts
(Visual Arts, Music, Dance Curriculum, Drama, Media Arts)
• The Sycamore Literacy Program
• TRACTION
• True Relationships
• Wellbeing Curriculum
• Work experience (vocational placements) – Year 10
• Zones of Regulation

OUR STUDENT WELFARE
We provided a supportive learning environment.
Our students have access to the following support network.
• Behaviour Specialist
• Behaviour Support Officer
• Eve our Therapy Dog
• Floating Education Support Officers (our Angels)
• Learning Enrichment Teacher
• Social Worker
• Speech Therapist
THE SYCAMORE SCHOOL ANNUAL REPORT 2021
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OUR STUDENTS
Student enrolments by year level
Prep
Year 1
Year 2
Year 3
Year 4
Year 5
Year 6
Year 7
Year 8
Year 9
Year 10
Total

2021
6
7
7
6
9
9
10
9
7
8
7
85

2020
6
7
7
10
10
10
9
8
9
9
85

2021
71
13
<5

2020
76
9
-

2021
86.3%

2020
81.5%

Notes
1. Student count based on Non-Government School Census data.
2. 2021 was the first year The Sycamore School had a Year 10 cohort.

How our students describe their gender
Male
Female
Non-Binary
Notes
1. Student count based on Non-Government School Census data.

Overall attendance
Total attendance %

Notes
1. The student attendance rate is based on Student Attendance (STATS) Term 3.
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OUR STUDENTS - continued
Student attendance rates by year level
Prep
Year 1
Year 2
Year 3
Year 4
Year 5
Year 6
Year 7
Year 8
Year 9
Year 10

2021
87.2%
92.9%
87.2%
88.1%
88.8%
91.1%
86.3%
86.9%
85.8%
78.6%
76.9%

2020
93.2%
84.7%
77.8%
84.1%
88.0%
81.8%
79.4%
81.1%
73.0%
71.6%
-

Notes
1. The student attendance rate is based on Student Attendance (STATS) Term 3.
2. 2021 was the first year The Sycamore School had a Year 10 cohort.

How we manage absences
Our School has several students who have previously experienced school refusal in other
educational settings. We work with these families to ensure each student is supported to attend
school daily. When attendance is deficient, the Collaborative Education Team (CET), Leadership
Team and/or Support Specialists (Behaviour Specialist, Behaviour Support Officer, Learning
Enrichment Teacher, Social Worker) meet with the parents and student to put strategies in place to
support full-time school attendance.
Parents are asked to communicate with the School when their child is likely to be absent.
Parents who do not notify the School are contacted so the School can follow up and support the
families and student where necessary.
If a student is absent because of an incident which occurred on the previous day, the CET,
Leadership Team and/or Support Specialists work through a re-connection process. The reconnection process is in place to ensure the student can return to school and re-connect with those
involved as soon as possible.
If a student is continually absent due to school refusal, the Principal and Support Specialists work
alongside the family and CET to address any underlying concerns. A return to school plan is put into
place starting with the student attending a portion of the day and then lengthening the day when
the student is comfortable and has enjoyed success.

NAPLAN results – Below Reporting Threshold
Our results are not reported as there are fewer than five students with NAPLAN results. This rule
is applied for reasons of statistical reliability, as well as to protect the privacy of students in small
schools.
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OUR PEOPLE
Staff composition

FTE
Headcount
Indigenous Staff

Teaching Staff
2021
2020
16.2
13.6
18
15
<5
<5

Non-Teaching Staff
2021
2020
21.7
20.9
24
24
-

Notes
1. Staff count based on Non-Government School Census data.
2. FTE – full-time equivalent.
3. Teaching staff includes school leaders.
4. Indigenous refers to Aboriginal and Torres Strait Islander people of Australia.

Teaching staff positions

FTE
Headcount

Teaching Staff
2021
2020
11
10
11
10

Non-Teaching Staff
2021
2020
5.2
3.6
7
5

Notes
1. Staff count based on Non-Government School Census data.
2. FTE – full-time equivalent.
3. Specialist teachers includes school leaders.

Number of teaching staff at each level of the Australian Professional Standards for
Teachers
Graduate/Provisional
Proficient/Full
Highly Accomplished Teachers
Lead Teachers

2021
<5
15
-

Notes
1. Based on staff included in the Non-Government School Census data.
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2020
<5
11
-

OUR PEOPLE - continued
Highest qualification level of our staff

Doctorate or higher
Masters
Postgraduate Certificate/Diploma
Bachelor Degree
Diploma
Certificate

Teaching Staff
2021
2020
<5
<5
5
5
10
8
-

Non-Teaching Staff
2021
2020
<5
<5
<5
<5
<5
5
<5
7
6
6
7

Notes
1. Based on staff included in the Non-Government School Census data.
2. Teaching staff includes school leaders.

Staff attendance and retention

Average Attendance
Retention Rate

Teaching Staff
2021
2020
94.5%
92.8%
100%
93.3%

Non-Teaching Staff
2021
2020
93.5%
92.7%
90.9%
95.0%

Notes
1. Average staff attendance is based on absences of 5 days or less.
2. Retention rate is the proportion of permanent staff retained at the start of the school from the end of the previous
school year.
3. Teaching staff includes school leaders.

Number of professional development courses attended by staff
Category of professional development activity

Administration
Autism Specific
Educational Leadership
Information, Communication and Technology
Other Professional Development
Positive Behaviour Support
Student Health and Wellbeing
Workplace Health and Safety
Total

Number of teaching
staff participating in
activity
<5
<5
<5
<5
<5
147
21
75
254

Number of nonteaching staff
participating in
activity
17
<5
<5
100
5
51
175

Notes
1. Teaching staff includes school leaders.
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OUR PEOPLE - continued
Total number of staff participating in at least one professional activity
All permanent employees participated in one or more professional development activities
throughout the year.

Key professional development initiatives
•
•
•
•
•
•

CPR and First Aid
Positive Behaviour Support
Restorative Practices
Student Health and Wellbeing
Team Teach
Workplace Health and Safety

Expenditure on staff professional development
All Staff (both teaching and non-teaching)
Teaching Staff
Non-Teaching Staff
Total

2021
$11,303
$7,244
$5,581
$24,128

2020
$59,168
$4,072
$6,049
$69,288

2021
$2,521,772
$1,107,901
$677,968
$65,285
$4,372,926

2020
$2,573,391
$870,797
$655,708
$164,588
$4,264,484

Notes
1. Teaching staff includes school leaders.

OUR FUNDING
Australian Government Recurrent Funding
State Government Funding
Fees, Charges and Parent Contributions
Other income
Total

36 |

THE SYCAMORE SCHOOL ANNUAL REPORT 2021

OUR SOCIAL CLIMATE
Parent satisfaction
During 2021 our families were asked to rank our School using a star rating with one being poor
and five being excellent. The survey covered a variety of areas including staffing, student support,
programming and reporting, facilities, and value for money.
We are very pleased to share that The Sycamore School ranked at least 3 stars on all criteria with an
overall average of 4.37 stars / 87.56% satisfaction rating.
Statement
The Sycamore staff are approachable and, when meetings
are requested, they have been willing to make time to
meet with me (face to face, online or by phone).
Staff at The Sycamore School show care and respect
towards my child.
I find ClassDojo to be a good information sharing tool.
The school newsletter keeps me informed and updated of
The Sycamore School’s community news.
I value the opportunities to connect with The Sycamore
School staff (ie: Meet and Greets, PLP and CAF Meetings).
The Administration Team are professional and efficient.

Stars out of 5

Satisfaction %

5 stars

100%

4.6 stars

91.4%

4.6 stars

91.4%

4.6 stars

91.4%

4.6 stars

91.4%

4.6 stars

91.4%

Comments from parents from the survey
“Excellent service all round =)”
“the best teacher my child has ever had. This teacher has an incredible understanding of my child
and their needs. Cannot express how much they have helped my child this year, in all aspects.”

How we get our parents involved in their child’s education
•
•
•
•
•
•
•

ClassDojo
Coffee catch-ups with the Principal
Facebook
Fortnightly newsletters
Meet and Greets
Online Web Conferencing during remote learning period
Parent Information Sessions
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OUR SOCIAL CLIMATE - continued
Staff satisfaction
At the end of 2021 all staff were asked to pause and reflect on the year. Staff were asked to provide
feedback in three main areas. There was no ranking assigned, just comments.

AFFIRMATION - What worked well this year?
“Positive staff community from the top down.”
“Our young people saw lots of growth, I am so very proud of them. The school has seen some
positive growth in the careers area. We were able to celebrate ANZAC day with the young people in
a more formal setting. I am so very grateful for the support I have been given this year. I feel lucky to
have amazing people in my life.”
“Providing an environment where the young people felt safe.”

EVALUATING - What could “WE” do better or differently?
“Highlighting each other’s assets rather than just areas that we need to grow in.”
“Peer observations, mentoring/coaching between staff.”
“Implementing more life skills and vocational talk to our young people earlier in high school.”

STRATEGISING - Is there something “WE” should be thinking about implementing/
introducing? What more could “WE” do?
“Mental Health First Aid Youth course - essential for staff and parents.”
“Young people need to be exposed to more activities which involve travel training and developing
essential life skills.”
”I feel it is important that we are able to continue supporting our young people, and that they (and
their families) still feel supported by us.”
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TAFE Campus
29 Windemere Road
Alexandra Hills QLD 4161
PO Box 5699
Alexandra Hills
QLD 4161
(07) 3117 0966
admin@sycamore.qld.edu.au
www.thesycamoreschool.qld.edu.au

